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Abstract 


Teaching is a stressful job and can lead to teachers’ burnout. Teachers feel burned out when they experience high levels 
of emotional exhaustion and depersonalization but low levels of personal accomplishment (Maslach, 1999). A wealth of 
research is available on this subject but the findings are inconsistent. The present study surveyed the level of burnout 
among a randomly selected group of English language teachers (n = 315) in Malaysia. It also investigated whether these 
teachers’ gender, age and marital status could significantly contribute to their burnout levels. Maslach’s Burnout 
Inventory (Maslach & Jackson, 1986) was used to collect the data. According to the results, the teachers suffered from 
significantly high levels of burnout in reference to their PA scores. In comparison with the male teachers, female 
teachers reported significantly higher levels of burnout considering their emotional exhaustion (p = .008), 
depersonalization (p = .002) and personal accomplishment (p = .000). Additionally, older teachers (aged < 40) were 
significantly more burned out than their younger colleagues (aged > 30), regarding their depersonalization (p = .001) 
and personal achievement (p = .000) mean scores. Finally, married teachers indicated significantly higher levels of 
burnout compared with those who were not married. The study is expected to have useful implications for teachers, 
administrators, and researchers. 

Keywords: burnout, emotional exhaustion, personal accomplishment, depersonalization, English language teachers 

1. Introduction 

Job burnout results from a stressful work environment. Teaching profession is associated with burnout because it is a 
stressful job (King & Hegadoren, 2002; Kyriacou, 1989). Burnout is an important problem for teachers since it may 
affect their physical and psychological well-being negatively as well as the future of their job. It has a negative impact 
on the school system in addition to the undesirable consequences on the teachers themselves, but the biggest concern is 
its effect on the main target of the teaching profession; that is, the student. Teachers who are burned out may be less 
concerned about their students’ needs and may lack the energy needed to handle their behaviour problems themselves 
(Evers, Tomic, & Brouwers, 2004). 

Teachers that are burned out may experience one or more of the three components of the burnout syndrome (Maslach, 
1999; Maslach & Schaufeli, 1993). Usually, burnout starts with the feeling of being emotionally overextended and 
drained by the intense contact with students, parents and colleagues (emotional exhaustion, referred to as EE onwards); 
then, it may lead the teacher to negative attitudes and cynical responses toward the students (depersonalization, referred 
to as DP in this paper). Finally, burnout can also result in teachers’ negative evaluation of their performance and 
achievement in their job (personal accomplishment, referred to as PA onwards) (Maslach, 1999). Burnout produces 
physical and emotional exhaustion, detachment, and loss of job satisfaction (Kokkinos, Panayiotou, & Davazoglou, 
2005; Lau, Yuen, & Chan, 2005; Sunbul, 2003). Various studies have investigated the importance of certain variables 
on burnout (Brewer & Shapard, 2004; Cheek, Bradley, Parr, & Lan, 2003; Goddard, O'Brien, & Goddard, 2006; 
Gonzales, Brown, & Slate, 2008; Kersaint, Lewis, Potter, & Meisels, 2007; Kokkinos, et al., 2005; Lau, et al., 2005). 
This study sought to survey the burnout level of a group of school English language teachers in Malaysia. The study 
also examined whether English language teachers’ gender, marital status, and age could significantly contribute to their 
burnout levels. 

1.1 Research questions and null hypotheses 

The following research questions were posed to address the objectives of this study: 

1. Do English language teachers in Malaysian public schools indicate significantly high levels of burnout? 

2. Does Malaysian public school teachers’ gender significantly contribute to their burnout scores? 

3. Does Malaysian public school teachers’ age significantly contribute to their burnout scores? 
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4. Does Malaysian public schools teachers’ marital status significantly contribute to their burnout scores? 

The following null hypotheses were postulated to test the statistical significance of the differences: 

Hoi. English language teachers in Malaysian public schools do not indicate significantly high levels of burnout. 
H 02 . Malaysian public school teachers’ gender does not significantly contribute to their burnout levels. 

Ho 3 . Malaysian public school teachers’ age does not significantly contribute to their burnout levels. 

Ho 4 . Malaysian public school teachers’ marital status does not significantly contribute to their burnout levels. 

1.2 Literature review 

In this section the literature related to each research question is reviewed. 

1.2.1 Burnout among English language teachers 

There is little literature available on burnout among English language teachers. Most studies have focused on teacher 
burnout in relation with demographic variables, but few studies have focused on the level of subject specific teachers’ 
burnout. 

In a study of 184 English language teachers, Mukundan and Khandehroo (2010) found high levels of burnout among 
English teachers in the Malaysian public schools. They reported significantly high levels (p = .001) of DP (M= 16.7, 
SD = 6.12), EE (M = 31.30, SD = 8.33) and reduced PA (M = 26.1, SD = 8.47). In another study in Malaysia, 
Jamshidirad, Mukundan and Nimehchisalem (2012) reported low to moderate levels of EE and DP but moderate to high 
levels of PA in their small sample of 28 English language teachers. 

1.2.2 Gender and Burnout 

Studies on teachers’ gender and burnout levels have indicated mixed results. While sometimes males have been 
observed to suffer from higher levels of burnout, at other times the opposite has been the case. There have also been 
findings showing no significant difference between males and females’ burnout levels. 

Some researchers have found that male teachers are more liable to burnout. For example, Ogus, Greenglass, and Burke 
(1990) reported that DP was more evident in males. In a meta-analysis of 183 studies, Purvanova and Muros (2010) 
found that DP was more marked in males though females showed slightly higher levels of EE. Studies on elementary 
and high school teachers have shown while females indicate higher levels of EE, their male colleagues report higher DP 
levels (Lackritz, 2004; Martin, 2000). Lackritz (2004) showed that female faculty members reported higher levels of 
EE, while males indicated higher levels of DP. Lackritz’s results showed that gender did not contribute to any 
significant differences in PA levels. Similarly, Sunbul (2003) in a study of 297 high school teachers showed females 
scored lower on DP than did males. 

On the contrary, other studies have indicated female teachers are prone to burnout more than male teachers. Women 
appear to be more burned out under a higher work-load (Lippel, 1999; Van Dick & Wagner, 2001). Also in comparison 
with their male colleagues, women consider their work to be ordinary and unimportant (Lippel, 1999). Furthermore, 
higher levels of occupational stress and burnout have been observed in females as compared with males (Antoniou, 
Polychroni & Vlachakis, (2006); Timms, Graham, & Caltabiano, (2006). 

Finally, other studies have discovered that gender causes no significant differences in levels of burnout (Evers, 
Brouwers, & Tomic, 2002; Hastings & Bham, 2003; Rosenblatt, 2001). Zhao and Bi (2003), based on a survey of 190 
secondary school teachers in Mainland China, found no significant difference between male and female teachers in 
reference to their three dimensions of burnout. Holloman (1999) reported similar results in a study of 383 first year 
school teachers. Finally, in a study in Turkey, Kirilmaz, Celen, and Sarp (2003) found that gender did not have any 
significant effect on the burnout level of 43 primary school teachers. 

1.2.3 Age and Burnout 

Different studies have been conducted to explore the possible effect of age on burnout. These studies have shown 
inconsistent results. Some of these studies have shown that age is not a significant predictor of burnout whereas others 
have revealed age as an effective factor on burnout especially on EE. As it is the case in some studies, burnout is more 
common among younger individuals. On the contrary, other studies have indicated that older people indicate higher 
levels of burnout. 

Sunbul (2003) found that age could influence different dimensions of burnout, and that young age was a significant 
predictor of a low level of PA. Overall Sunbul’s results showed that the younger the subjects, the higher their burnout. 
Likewise, Antoniou et al. (2006) as well as Ozdemir (2007) found that younger teachers report higher burnout levels 
than older teachers. Gold (1985) as well as Schwab and Iwanicki (1982) carried out seminal research in which they 
surveyed the correlation between age and the three dimensions of burnout. The Maslach Burnout Inventory was used in 
both studies, which displayed that younger teachers showed higher levels of EE and DP. As Gold (1985) explains, 
younger teachers have not yet grasped the reality of the profession. The realization that the profession is not what is 
expected may become a source of frustration. This frustration felt by the teachers could elicit elevated levels of DP and 
EE (Gold, 1985). In a study of 437 female Malaysian teachers, it was found that the younger teachers were more burned 
out than their older colleagues (Mukundan & Ahour, 2011). According to Maslach, Jackson, and Leiter (1996), age can 
significantly affect EE. Younger teachers, in their study, indicated higher levels of EE compared with the older ones. In 
a study in Macau, Luk, Chan, Cheong, and Ko (2010) explored the burnout of teachers in two schools. It was revealed 
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that age was one of the demographic variables which could significantly contribute to burnout. Significant differences 
were observed in EE and DP. Younger teachers tended to show higher levels of burnout syndrome than their older 
colleagues. 

Contrary to the findings of the aforementioned studies, Brewer and Shapard (2004)revealed that older teachers have 
higher burnout levels than younger ones. The study of Anderson and Iwanicki (1984) in the United States showed that 
age is not a significant predictor of burnout (as cited in (Grayson & Alvarez, 2008). Similarly, Elolloman (1999), in a 
study of 383 first-year school teachers, found that there were no significant differences between older and younger 
teachers’ burnout levels. This was also the case in a study of primary school teachers in Turkey (Kirilmaz, et al., 2003). 
It was indicated that age did not have an effect on the burnout level of teachers. Croom (2003) found significantly small 
negative correlations between age and DP of agriculture teachers in three states in the southeast area of the United 
States. Croom did not find significant associations between teachers’ age and their EE or PA. Finally, in a meta-analysis 
of 35 studies on K-12 teachers in the USA, Weng (2004) found that none of the demographic characteristics which had 
been investigated in the selected studies had very high predictive correlations with burnout. 

1.2.4 Marital status and Burnout 

Marital status has also been investigated as another demographic variable related to burnout in several studies, resulting 
in inconsistent findings. In most studies higher burnout was recorded for married teachers while in a few other studies 
the reverse was the case. In some other studies no significant difference was found. 

Some researchers have found that single teachers are more prone to burnout than those who are married. For instance, in 
a number of studies, it was reported that singles have higher levels of burnout than married individuals regarding their 
EE and DP (De Heus & Diekstra, (1999); Ozdemir, (2007); Yongxin et al,(2007). Similarly, it was found that single 
individuals (especially men) experience higher burnout level than those who are married and also singles are more 
prone to burnout than those who are divorced (Maslach, Schaufeli, & Leiter, 2001). Also based on another study, it was 
reported that single individuals' EE and DP scores were significantly higher than those of married individuals whereas 
PA scores of married individuals were significantly higher (Sunter, Canbaz, Dabak, Oz, & Peksen, 2006). In another 
study in Malaysia, Mukundan and Khandehroo (2009) confirmed that the pattern of burnout experienced by married 
female teachers is moderate, low and high for EE, DP, and PA, respectively while it is high, low and high for single 
female teachers. This implies that single teachers suffer more from burnout syndrome compared with married teachers. 
In the same line according to Goutas (2008), unmarried people tended to experience burnout more commonly than 
married people. Other studies also suggested that burnout is less common among married workers (Bataineh, 2005; 
Haddad, 1998; Russell, Altmaier, & Van Velzen, 1987). 

A few studies reported higher burnout levels for married teachers. For example, according to Ross, Altmaier, and 
Russell (1989) married workers experience greater EE than those who are not married and also Brunetti (2001) shares 
the view with Wong and Cheuk (1998) that married teachers who do not hire a babysitter suffer from burnout more than 
the teachers who have a babysitter. 

Some research findings show no significant difference between the level of burnout of married and single teachers. A 
study by Louw, George, and Esterhuyse (201 l)reported that marital status was one of the demographic factors which 
did not make significant differences in respondents’ burnout levels. In a similar line, Holloman (1999) studied the 
relationship of personal and school related variables related to the level of burnout of 383 first-year school teachers’ 
level. The results showed that there were no significant differences between the level of burnout of married and single 
teachers. In another study, Gavrilovici (2008) studied the burnout level of 178 teachers in primary, secondary, high 
schools, and special schools in Iasi County of Romania during the period 2007-2009. Based on the results, marital status 
did not prove any effect on any dimension of burnout. In a study conducted on 437 female teachers, Mukundan and 
Ahour (2011) found that age, years of teaching, the number of children and level of teaching were significant indicators, 
while marital status were not significantly related to their burnout. Likewise Gezer, Yenel and Sahan (2009) 
investigated if marital status has significant effect on the three dimensions of burnout of instructors. They reported that 
marital status did not affect any of the three dimensions of burnout. 

2. Method 

Quantitative method was used to collect and analyze the data. The respondents were 315 English language teachers 
randomly selected from different primary and secondary public schools located in the urban areas of Klang Valley, 
Malaysia. Two questionnaires were distributed among the respondents. The first was a demographic information form 
that was used to elicit information about socio-demographic characteristics of the respondents including their gender, 
age, and marital status. Table 1 provides an overview of demographic data related to the respondents’ gender, age and 
marital status. Of all the 315 respondents, 189 (60%) were females. As for their age, they were divided into two groups 
of younger (30 or less) and older (40 or more) teachers. The respondents who were aged 31 to 39 were disregarded in 
testing the contribution of age to burnout in order to make the gap between the two groups more distinct. A large 
proportion of the whole sample, 161 (51.1%), was 30 years of age or younger while 63 (20%) were 40 or older. 
Majority of the respondents, 227 (72.1%), were married, and 88 (27.9%) were not. 



ALLS 5(6):39-47, 2014 42 

Table 1. Demographic characteristics of respondents 


Demographics 


Frequency 

Percentage (%) 

Gender 

Male 

126 

40 


Female 

189 

60 

Age 

30 or younger 

161 

51.1 


31-39 

91 

28.9 


40 or older 

63 

20 

Marital status 

Not married 

88 

27.9 


Married 

227 

72.1 


The Maslach Burnout Inventory-Educators Survey (MBI- ES) was the second questionnaire (Maslach & Jackson, 1986) 
that was used to elicit information on the teachers’ burnout levels. The instrument evaluates three domains of burnout, 
including EE (9 items) measuring reduced energy and job enthusiasm, DP (5 items) measuring pessimism, lack of 
engagement and isolation from the students or dealing with students as inert, unfeeling objects, and lastly PA (8 items) 
evaluating feeling of competence and success about one's achievements. The MBI has a total of 22 items with a 7-point 
Likert-type scale ranging from 0-6 (where 0 signifies ‘never’ and 6 stands for ‘every day’). For EE and DP domains, the 
higher the score, the higher the level of burnout. Conversely, the lower the PA score, the higher the burnout level. High 
internal consistency (EE=.90; DP=.79; PA=.7i) and test-retest (EE=.82; DP=.60; PA=.80) Cronbach’s Alpha reliability 
values have been reported for this scale (Maslach & Jackson, 1986). 

SPSS (Version 20.0) was used to analyse the data. The independent variables were gender, age and marital status while 
the three burnout components (i.e., EE, DP, and PA) were the dependent variables of the study. The sum of each 
component of burnout was computed. Descriptive and inferential statistics, including frequency, percentage, means, 
standard deviations, and t-test were used in the analysis. One-sample t-test was used to test the first null hypothesis, and 
independent samples t-test was used to test the other hypotheses. 

3. Results and Discussion 

The research questions focused on the teachers’ level of burnout (the first research question) as well as the contribution 
of their gender (the second research question), age (the third research question), and marital status (the fourth research 
question) to their burnout levels. This section reports and discusses the results of data analysis for each research 
question. 

3.1 Level of burnout 

The first research question concerned the level of burnout among the Malaysian English language teachers. The cut-off 
points for each component of burnout were determined following Rosenberg and Pace (2006). They suggest EE and DP 
scores exceeding 27 andl3, respectively, and PA scores below 31 be considered indicators of high levels of burnout. In 
order to answer the first research questions, the means and standard deviations of each of the burnout components were 
calculated (Table 2). 


Table 2. Descriptive statistics results for burnout components (n=315) 


Burnout component 

Mean 

Std. Deviation 

Test value 

Emotional exhaustion 

24.46 

9.23 

27 

Depersonalization 

10.69 

5.58 

13 

Personal accomplishment 

26.29 

8.03 

31 


As the results showed, the respondents’ mean scores for EE (M = 24.46, SD = 9.23) and DP (M = 10.69, SD =5.58) 
turned out to be below the cut-off points of 27 and 13, respectively. This would suggest that the respondents did not 
suffer from high levels of burnout in reference to their EE and DP means scores. It was, however, found that the 
respondents’ PA mean scores (M = 28.37, SD = 8.04) were below the cut-off point (31). A low level of PA can 
contribute to burnout; therefore, it could be concluded that in reference to their PA, the respondents suffered from high 
levels of burnout. In order to test the significance of the difference between the burnout component mean scores and the 
test values, or the cut-off points, one-sample t-test was used. 


Table 3. Significance of teachers’ burnout (n=315) 







95% Confidence Interval of the 

Burnout component 

Test 

t 

df 

Sig. (2- 


Difference 

value 

tailed) 

Lower 

Upper 

Emotional 

exhaustion 

27 

4.88 

314 

.000 

-3.56 

-1.52 

Depersonalization 

13 

7.34 

314 

.000 

-2.93 

-1.69 

Personal 

accomplishment 

31 

10.41 

314 

.000 

-5.60 

-3.82 
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Table 3 summarizes the results of the one-sample t-test, according to which the significant values for EE, DP, and PA (p 
= .000) were all smaller than a at .05 level of significance. As it was discussed in the descriptive statistics results (Table 
2), the mean scores for EE and DP were below the cut-off points. It can be concluded that the respondents did not suffer 
from high levels of burnout in reference to their EE and DP scores. Medium effect sizes were reported for EE (r = .266) 
and DP (r = .383). Inconsistent with these findings were the results obtained for PA, which showed the respondents had 
significantly lower PA mean scores than the test value. This would imply that the respondents suffered from 
significantly high levels of burnout regarding their significantly low PA scores. The difference indicated a large effect 
size (r = .506). 

In a similar study conducted in Malaysia, the level of PA had also turned out to be significantly low (Mukundan & 
Khandehroo, 2010). In contrast, Mukundan and Khandehroo (2010) reported significantly high levels of DP and EE 
among Malaysian public school English language teachers. One probable reason for this inconsistency could be the 
varying levels of workload of the teachers in of the two studies. The teachers in Mukundan and Khandehroo’s study had 
to be engaged as ‘critical friends’ in the English for the Teaching of Mathematics and Science (ETeMS) Buddy System 
(Yeow, 2003). Since Mehematics and Science were being taugh in English at the time, English language teachers had to 
assist Math and Scince teachers in designing tests and solving their language problems. The ETeMS program continued 
only until 2012 in Malaysian public schools, and it was not being implemented anymore during this study, which would 
relieve our sample from the additional workload in Mukundan and Khandehroo’s study. Therefore, the reason why the 
respondents in this study did not indicate high levels of EE or DP could be attributed to their lower workload, which can 
significantly and negatively contribute to teachers’ burnout (Male & May, 2009). 

3.2 Gender and Burnout 

The second research question concerned the effect of English language teachers’ gender on their burnout levels. 
According to the results (Table 4), lower levels of EE (M= 22.78, SD = 10.20) and DP (M= 9.52, SD =5.55) but higher 
levels of PA (M= 28.37, SD = 8.04) were observed in male teachers. 


Table 4. Gender and burnout 

95% Confidence 
Sig (2- Interval of the 
1 df tailed) Difference 


Lower Upper 


Emotional 

exhaustion 

Male 

126 

22.78 

10.17 

-2.67 

313 

.008 

-4.87 

-.74 

Female 

189 

25.58 

8.38 






Depersonalization 

Male 

126 

9.52 

5.55 

-3.08 

313 

.002 

-3.19 

-.70 


Female 

189 

11.47 

5.47 






Personal 

Male 

126 

28.37 

8.04 






accomplishment 

Female 

189 

24.90 

7.73 

3.84 

313 

.000 

1.69 

5.25 


These results suggest that the female teachers in this study were more prone to burnout. As it is shown in Table 4, the 
significant values for EE, DP, and PA, {p = .008, .002, and .000, respectively) were all smaller than a (.05), indicating 
that the second null hypothesis is rejected. Therefore, it can be concluded that there is a significant difference in EE, 
DP, and PA scores between male and female teachers. Female teachers indicated higher levels of EE and DP but lower 
levels of PA with small to medium effect sizes of.149, .171, and .212 for EE, DP, and PA, respectively. These findings 
were consistent with the studies carried out by Antoniou et al. (2006), Lippel (1999), Timms, et al. (2006) and Van Dick 
and Wagner (2001) who also found that female teachers are more prone to burnout than male colleagues. 

3.3 Age and Burnout 

The third research question was related to the effect of English language teachers’ age on their burnout levels. The 
respondents were divided into two groups of younger (30 or below) and older (40 or above) teachers. Based on the 
independent samples t-test results (Table 5), slightly higher total EE scores (M= 24.43, SD = 9.81) were reported for 
younger teachers as compared with the older group (M = 23.53, SD = 6.22), but this difference was statistically 
insignificant (p = .412). In contrast, the older group’s total DP score (M = 11.92, SD = 3.64) was higher than the 
younger group’s (M= 9.81, SD = 5.74), and this difference was significant (p = .001). Finally, in reference to their PA 
scores, the older group indicated lower mean scores (M= 24.70, SD = 6.40) in comparison with the younger group (M = 
28.35, SD = 7.61), and the difference was statistically significant (p = .000). 
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44 


Burnout 

component 








95% Confidence 

Age 

N 

Mean 

SD 

t 

df 

Sig. (2- 
tailed) 

Interval of the 
Difference 









Lower 

Upper 

Emotional 

>30 

161 

24.43 

9.81 






exhaustion 

40 < 

63 

23.52 

6.22 

.822 

176.66 

.412 

-.1.27 

3.07 

Depersonalization 

>30 

161 

9.81 

5.74 

-3.27 

176.58 

.001 

-3.38 

-.84 


40 < 

63 

11.92 

3.64 






Personal 

>30 

161 

28.35 

7.61 






accomplishment 

40 < 

63 

24.70 

6.40 

3.64 

133.66 

.000 

1.67 

5.64 


These results showed that the younger teachers indicated lower levels of DP and higher levels of PA with medium 
effect sizes of r = .239 and .3. This means that the teachers in the older group in this research felt more burned out as 
compared with the younger group. One possible culprit for burnout among older teachers could be routinization which 
may emerge after years of doing the same job. Doing the same responsibilities over a long period can lead to boredom 
and reduce the excitement and motivation that are commonly experienced by younger teachers. Therefore, older 
teachers may experience more burned out because they have repeatedly carried out similar duties for many years. The 
result was consistent with that of Brewer and Shapard (2004) but it did not support previous research findings by 
Antoniou et al. (2006), Mukundan and Ahour (2011), Ozdemir (2007) or Sunbul (2003) who reported younger teachers 
tended to experience greater burnout levels than older teachers. 

3.4 Marital status and Burnout 

The final research question focused on the effect of English language teachers’ marital status on their burnout levels. 
According to the results (Table 6), higher levels of EE (M = 24.71, SD = 8.91) and DP (M= 11.15, SD = 5.40) but lower 
levels of PA (M= 25.22, SD = 8.16) were observed in married teachers. 


Table 6. Marital status and burnout 


Burnout 

component 

Marital 

status 

N 

Mean 

SD 

t 

df 

Sig. (2- 
tailed) 

95% Confidence 
Interval of the 
Difference 









Lower 

Upper 

Emotional 

Not married 

88 

23.79 

10.01 

-.80 

313 

.427 

-3.20 

1.36 

exhaustion 

Married 

227 

24.72 

8.92 

Depersonalization 

Not married 
Married 

88 

227 

9.50 

11.15 

5.87 

5.40 

-2.38 

313 

.018 

-3.02 

-.29 

Personal 

accomplishment 

Not married 
Married 

88 

227 

29.06 

25.22 

6.99 

8.16 

3.89 

313 

.000 

1.89 

5.78 


As it is shown in Table 6, the significant value for EE [p = All) was bigger than alpha (.05). Therefore, it can be 
concluded that there is no significant difference in EE scores of not married and married teachers. Since the significant 
value for DP, and PA (p = .018, and .000, respectively) were smaller than a (.05), it can be concluded that there is a 
significant difference in DP and PA scores of not married and married teachers. These results suggest that the married 
teachers felt more burned out regarding their DP with a medium effect size (r = .215) whereas teachers who were 
married were more burned out in reference to their PA indicating a small effect size (r = .133). The reason could be the 
higher burden of responsibilities normally faced by married teachers. This seems particularly true about Malaysian 
married women, who are expected to do the housework even when they are employed. These findings contradict the 
results of De Heus and Diekstra (1999) as well as Yongxin et al. (2007) , while they are quite consistent with the results 
of Sunter et al. (2006). Sunter et al. (2006), who showed that single individuals' EE and DP scores and married 
individuals' PA scores were significantly higher. In this regard, Maslach et al. (2001) found that married employees 
with fewer children are more prone to burnout, whilst single employees are in the group of greater burnout risk than 
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divorced employees. However, Bauer et al. (2006) provide empirical evidence that burnout is significantly higher 
among employees with marital problems such as divorcees and widowers. 

4. Conclusion 

The present study sought to investigate the level of burnout among Malaysian English language teachers as well as the 
contribution of these teachers’ gender, age, and marital status to their burnout levels. Burnout definitely has 
contradictory personal and institutional outcomes (Cordes & Dougherty, 1993; Maslach, et al., 2001). It may affect 
people in any service profession but teachers are more prone to burnout because the job is claimed to be very 
challenging. 

As the comparison between our results and previous research (Mukundan & Khandehroo, 2010) findings implied, 
exessive workload can rsult in English language teachers’ burnout. Therefore, educational policy makers should 
consider the extra workload that additional programs may add to teachers’ busy schedules and result in their high 
burnout levels. Another matter that was raised in the discussion of results was the issue of routinization that can be 
avoided by creating a dynamic environment at schools. Relevant professional development activities can be mentioned 
as one possible way to avoid routinzation. The findings of this study clearly show that measures need to be taken to 
increase language teachers’ positive feelings towards their job. Particular attention needs to be paid to older female 
English language teachers. 

Obviously, more study of teacher burnout is necessary. The following recommendations can be suggested for further 
research. As stated earlier, there are very few studies of subject specific teachers’ burnout, and the few studies 
conducted in this area indicated contradictory results. A study of the burnout level of English language teachers as 
compared with that of teachers who teach other subjects may lead to interesting findings. This study focussed on the 
direct influence of respondents’ demographic variables on their burnout levels. There could be certain mediating 
variables, like teachers’ self-efficacy or emotional intelligence that could have affected the results. Further study in this 
respect can lead to interesting theoretical implications. 
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